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This study delves into the integration of generative Al in second language
acquisition, particularly focusing on advanced Japanese learners' autonomy and
motivation enhancement through video production. Drawing from Japan's
educational guidelines and prior research, the investigation examines the roles of
generative Al in language education, emphasizing ethical considerations and
strategies for effective integration (Mollick & Mollick, 2023). The course
implemented a hybrid approach, combining language instruction with media
production, where students created YouTube videos in Japanese. Their
productions were supported by Al tools for language correction, narration, and
content generation. Results indicate that while Al facilitated practical language
learning, instructor guidance remained crucial for ensuring accuracy and
contextual appropriateness. The study highlights challenges such as overreliance
on Al-generated content and the need for nuanced communication in prompt
engineering. Despite these challenges, students demonstrated cultural
understanding and improved nonverbal communication skills through video
production. Future research aims to analyze students' reflections on their
experiences, shedding light on their insights and future applications of Al in

language learning.

Introduction

With Japan’s Ministry of Education, Culture, Sports, Science, and Technology having released guidelines on

generative Al (2023), the adoption of Al for use in autonomous learning methods is increasingly recognized within

language education. The media creation process—including vital practices such as interviews and translation

exercises—is essential for developing advanced language proficiency. Video production is particularly esteemed

as an essential tool for expanding traditional communication channels, bolstering interactive skills, and nurturing

media literacy (Minamide, 2017). This study explored the educational potential of generative Al-supported

second language acquisition through video production, focusing on the enhancement of motivation and autonomy

among advanced Japanese learners.

Focusing on learners at an East Coast university in the US with N2 or N1 level proficiency in the JLPT (the latter

being the apex of proficiency), the research investigated generative AI’s potential roles and ways instructors might
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regulate its ethical and efficient use. Mollick and Mollick (2023) examined the incorporation of large language
models (LLM) in education, highlighting both their advantages and pitfalls. Mollick and Mollick (2023) suggested
seven roles for generative Al integration—tutor, coach, mentor, teammate, tool, simulator, and student—each
designed to enrich learning while mitigating generative AI’s challenges, such as errors and biases. Discussion
considers strategies for active oversight of and student engagement with generative Al to support learning and not

supplant human teaching.

The study also reviews the significance of prompt engineering in Japanese (Tohsaku, 2023), looking at its
integration with generative Al in advanced Japanese media production coursework. In anticipation of Al literacy
becoming more integral to our technologically advancing society, this study examines a conversation on

sustainable education and innovative strategies meeting the needs of a diverse, evolving educational landscape.

Moreover, amidst concerns in language education about diminishing independent thinking and authentic language
practice, this study emphasized the importance of Al literacy—the ability to critically analyze and selectively
adopt Al suggestions. The study foregrounds qualitative research into whether Al use in video production can
promote autonomous learning and enhance communicative abilities in advanced second language learners,

analyzing student interactions and creations during the video production process.

Even in the age of Al, as Kubota and Miller (2017) suggest, humility and sensitivity to context remain paramount
when dealing with language. Therefore, instructional design that empowers learners to engage in critical thinking
for the second language (Sato et al., 2018) and autonomously evaluate Al suggestions becomes essential. This
will ensure that learners maintain the discernment needed to navigate the complexities of language use in Al

environments. These concerns make up the objectives of the research.

Targeted Course

This study focuses on an advanced Japanese language course offered during the sixteen-week spring semester of
2024 at a private university on the East Coast of the United States. The subjects are advanced Japanese learners
at the N2 or N1 level of the Japanese-Language Proficiency Test (JLPT) who enrolled in the course with
permission from the instructor, following a placement test at the beginning of the spring semester. After a fall
semester focused on input-centered instruction aimed at passing the JLPT, the spring semester emphasized output-
centered, practical instruction to determine the applicability of the knowledge acquired for the JLPT. Furthermore,
through interactions inside and outside the classroom, the course taught learners to create their own YouTube
videos, aiming to improve their language knowledge and operational skills. This involved acquiring knowledge
and skills in media production in Japanese, completing individual media projects, and gaining insights through
evaluations and critiques from others (Fujishiro & Hozaki, 2018). Course sessions occurred twice a week for
ninety minutes each in a hybrid format that considered the convenience of learners who needed to use computers
for media production. In addition to the Japanese course instructor, a media studies instructor from Japan was
invited as a guest lecturer to support video production through video lectures and online discussions on platforms

such as Zoom and the Ed Discussion board.
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In the first half of the course, students received instruction to present a summary of the previous lecture in Japanese
for about ten minutes in the next class, focusing on insights gained independently, followed by questions from
classmates to encourage dialogue. In the latter half, the students chose a significant theme and created three
YouTube videos related to that theme, each under ten minutes, over a period of one week per video. After creating
each YouTube video, they posted it on the Ed Discussion board, and the instructor, guest lecturer, teaching
assistants, and classmates commented. In each class, students shared a ten-minute reflection on the production
process of their YouTube video. All these processes were conducted in Japanese, their second language. The rules

for YouTube production were as follows:
Create three videos (either a series or standalone)
Each video must be at least five minutes but no more than ten minutes in length
Include at least one interview with a Japanese person (in any of the three videos)
Add Japanese subtitles
Upload the videos to YouTube as “Unpublished”
Meet all deadlines
Be mindful of media and Al literacy
Obtain formal written permission for filming and interviews

Avoid plagiarism

The course concluded with a video production presentation. The audience submitted feedback through surveys
and a question-and-answer session, and the students’ reflective reports (of about 3,000 Japanese characters) also
considered these data. Four students participated in this course; Table 1 lists their backgrounds and the YouTube

videos they produced.

Table 1. Students’ Background and YouTube Content

Student Background YouTube Content

Student A Studied Japanese for four years and The cuisine of three countries: India,
worked as an intern in Japan. America, and Japan
Computer sciences major.

Student B International graduate student from The history and present state of travel
China, holding the N1, the highest of Japanese people
level of the JLPT

Student C Holds the N1, the highest level of the  Information and sharing experiences
JLPT, and has experience studyingat ~ for Japanese people who want to
a Japanese university study abroad at a college/university

in the US
Student D International graduate student from The explanation video on cultural

China, holding the N1, the highest
level of the JLPT

misunderstandings related to dining

etiquette in Japan and China
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Analytics Method

This course is situated in the innovative field of the integration of second language learning with video production
and Al. The complex phenomena observed pose challenges for quantitative analysis. Drawing on ethnographic
research (Murakami, 2013), which allows for descriptive observation while simultaneously deepening
understanding through interpretation and meaning-making, created individual field notes for each student. They
compiled these notes from interactions outside of class as well as from class discussions, posts on Ed Discussion,
PowerPoint presentations of reports, and behaviors within the produced YouTube videos from February 3 to April
10, 2024. The profile matrix enables bidirectional analysis (Kuckartz, 2014). Horizontally, it allows for a
comprehensive view of statements made by specific individuals, and vertically, it facilitates the examination of
descriptions by two instructors regarding specific themes (Fujishiro & Hozaki, 2018). In this study, the vertical
axis comprised four students, and the horizontal themes were narrowed to two for qualitative investigation:
“Encouraging Second Language Learner’s Autonomy by Using AI” and “Improving Second Language

Communication Skills of the Advanced Second Language Learners through Video Production.”

Results
Students’ YouTube Contents

Because of a profound interest in Japanese cuisine and its presence in the United States, Student A produced a
video series tailored to Japanese audiences. The series presented Japanese dishes prepared at home, explored
Japanese restaurants in the US, compared Japanese and American culinary traditions, and examined Japanese

dishes that have been adapted to American tastes.

Initially, the student cooked Japanese curry at home and filmed the process, motivated by three key factors: curry
originated in India, the student’s home country; upon its introduction to Japan, curry underwent adaptation to suit
Japanese tastes; in the US, curry is further modified to incorporate certain American ingredients, adding a unique

twist. The student believed that curry exemplifies intercultural exchange among Japan, the US, and India. The

student then created the inaugural video, Z7XUHTDHAKEERE | [HA-TXUL-12RIOL-E1  “A

Japanese Culinary Adventure in the US! Combining Indian, Japanese, and American Curry” (translated by the
author, Ohsawa) (see Figure 1). In this video, Student A demonstrates the process of cooking curry from start to
finish while explaining food cultures from Japan, the US, and India. At the conclusion of the video, the student

invites friends to try the homemade curry and give their opinions.

Following this, the student brought friends to a sushi-go-round restaurant in the US and recorded a second video,
FXYHTDHAHFEERE | it 7 XY hD[EEZ /T, “A Japanese Culinary Adventure in the US! This is a
Sushi-go-round in the US” (translated by the author, Ohsawa) (see Figure 2). In this video, the student and the

friends order from the menu and compare the appearance, ingredients, prices, and ordering systems to those found

in Japan.
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Finally, Student A interviewed a friend who had previously lived in Japan to ask about their experiences with

Japanese cuisine. From this interview, the student created a third video, ZX/U1 D HAKIFEEfE | D7 -

HAETZXUADEX LA <A Japanese Culinary Adventure in the US! Taste Exchange—Discussing the

Distinctive Food Cultures of Japan and the US” (translated by the author, Ohsawa) (see Figure 3). In this video,
the student poses five questions to the interviewee: did your dietary habits change when you moved to Japan?;
which type of restaurants did you most often go to in Japan: Japanese restaurants or restaurants serving cuisine of
other countries?; what do you think about Japanese restaurants in the US compared to those in Japan?; what do
you think about American restaurants in Japan compared to those in the US?; what American restaurants do you

recommend to Japanese people who want to visit the US?

v .

: _ SN P F
HABRLHEREF - TEELL,
-

T -

Figure 1. Screen Capture from Student A’s YouTube Content #1

Y=ELEBENOIIATT.

Figure 2. Screen Capture from Student A’s YouTube Content #2

436



International Journal of Studies in Education and Science (1JSES)

L5L(BMLLET .

Figure 3. Screen Capture from Student A’s YouTube Content #3

Student B produced a video series about the history of modern Japan from the perspective of Japanese travelers
worldwide to share this student’s field of study with others. The student believed that the history of Japanese
people’s travel abroad reflects the history of Japan itself; physical experiences such as travel broaden people’s
perspectives and liberate them from stereotypes and prejudices. Furthermore, the significance of travel evolves
with changing times. Student B used ChatGPT 4.0 and Google Docs to script the video, generated Al narrations
with VOICEVOX, used Canva to create motion graphics, and automatically inserted captions with CapCut.

As a start, Student B retraced the travels of Akiko Yosano, one of Japan’s most renowned poets, in China, based

on her 1930 travel book, and produced the inaugural video, #7738 846, ECICITERL) 7 BjiE 1 -~ BEFIAFICIC

HAXAEA D25 51T “ 1f You Were to Travel, Where Would You Like to Go? Video 1: Overseas Travel by

Japanese Cultural Figures during the Showa Era” (translated by the author, Ohsawa) (see Figure 4). In this video,
the student briefly introduces the results of attitude surveys about Japanese people’s travel and then recounted
Akiko Yosano’s surprise upon encountering the stark differences between her preconceived notions of China and

the reality of the country during her visit.

Next, the student retraced the travels of Japanese journalist Katsuichi Honda in the southern US during the 1970s
and created the second video, Z#779 346, ECICITEEL ? BYE2 & HAN DEEFNFF/T “If You Were to
Travel, Where Would You Like to Go? Video 2: Japanese Postwar Overseas Travel” (translated by the author,

Ohsawa) (see Figure 5). In this video, the student provides a brief overview of the history of Japanese travel and

introduces Katsuichi Honda’s thoughts on the surprising reality in the area.

Lastly, Student B interviewed two students of Japanese descent who were raised in the US. Following the
interview, the student created the third video, 7779845, CCICITE/EL ? BJE 3 © BE7E H AN DENF/TT
“If You Were to Travel, Where Would You Like to Go? Video 3: Current Japanese Overseas Travel” (translated

by the author, Ohsawa) (see Figure 6). In this video, the student asks the Japanese students four questions: what

country most impressed you as a travel destination?; did you notice any significant differences between your
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preconceptions about that country and your actual experience?; did any unexpected events or surprising
experiences occur during your trip?; what anecdotes or experiences can you share regarding the local culture and

customs?

RSB IS TVETY

Figure 4. Screen Capture from Student B’s YouTube Content #1

——
KEMTHOAR

1972 1981 19 6 19
Dx 7&340%

Figure 5. Screen Capture from Student B’s YouTube Content #2

R LRACTHE
e

Figure 6. Screen Capture from Student B’s YouTube Content #3
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Student C produced a video series for Japanese students who want to take a first step toward studying abroad in
the US. After returning to the US from studying abroad in Japan, the student explained the information
international students should know before going abroad with students from Japan. As a result, the student
incorporated that information into YouTube video creation. Originally, Student C planned to make these videos
more formal, wearing a professional business suit, but they changed their mind and instead chose a casual

atmosphere as if having a friendly conversation with the audience.

2432F0247

PRUNOEEXECERESTUSNEEENASNEY,

Figure 7. Screen Capture from Student C’s YouTube Content #1

RIUVIARZT KRR
FAVHPMDOKRET
1740EICH S
EeZF->TVWET,

Figure 9. Screen Capture from Student C’s YouTube Content #3
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To educate students about the essentials of studying abroad, Student C first created the inaugural video, Z/FAQD

FE—H1  HBEFL THLINZ ? “First Step to Studying Abroad, 1: Shall We Try Exchange Study?”

(translated by the author, Ohsawa) (see Figure 7; to protect the privacy and rights of the individuals depicted in
the video, the faces in the included photographs have been blurred). In this video, the student introduces their
background and experiences and discusses topics such as selecting a city and a school, completing application
forms, obtaining a passport and visa, securing accommodation in a student dormitory or homestay, and managing

the essential aspects of daily life, such as opening a bank account and accessing a smartphone SIM card.

The student next arranged an interview with a Japanese student studying in the US to ask about their experiences.

Following the interview, Student C created the second video, B/FNDE—#2 | KB FEDEXE | “First

Step to Studying Abroad, 2: Candid Thoughts of Exchange Students!” (translated by the author, Ohsawa) (see
Figure 8). In this video, Student C poses five questions to the Japanese student: why did you decide to study
abroad?; what is your most enjoyable memory of the experience?; what do you wish you had known before you
came to study abroad?; what cultural differences did you find most difficult to understand?; what advice do you

have for students who want to study in the US?

Finally, Student C recorded a vlog-style selfie video depicting a typical day in their own campus life. This led to

athird video, FFENDE—# 3 : NIIYNZFAZF TP 1 A ! “First Step to Studying Abroad, 3: A Day at the

University of Pennsylvania!”(translated by the author, Ohsawa) (see Figure 9). In this video, the student
documents a typical day, from waking up, attending classes on startups and advertising/marketing, using student

facilities, meeting and studying with friends, to returning home at the end of the day and going to bed.

Student D produced a video series to clarify misunderstandings about table manners in Japan and China. The
student’s field of study was East Asian studies, and during discussions with Japanese individuals, the student
discovered numerous misunderstandings between different cultures. Additionally, the student found that even if
they were interested in cultural differences, people lacked access to theses and books. Given the contemporary
preference for online video content over traditional research papers, the student chose to make use of YouTube to

disseminate accurate information about cultures, focusing on Japan and China.

First, the student aimed to correct a misunderstanding that in China, it is considered good manners to leave a little
food on your plate when finished eating. The student created the inaugural video, Z3/%¢" ! H#FDEFE VS - T
EY-R1 : BEFETERXIE /DL T <1 See! Dining Etiquette in Japan and China—Episode 1: About the

Chinese ‘Leaving Food’ Culture” (translated by the author, Ohsawa) (see Figure 10). In this video, the student
interviews one Japanese person and two Chinese people through VRChat and Zoom. The interviewees’

appearances and backgrounds are replaced with virtual ones.

The student then focused on the cultural practice of slurping noodles in Japan, leading to a second video, Z&/&
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' HPDEEYS— TEYV-R2 - HEXEFTTZENT /20T “1 Seel Dining Etiquette in Japan and

China—Episode 2: About the Japanese ‘Noodle Slurping’ Eating Style” (translated by the author, Ohsawa) (see
Figure 11). The student introduces the history of this cultural practice and presents the results of surveys conducted
to gauge the opinions of both Japanese and international individuals. The video draws on a number of copyright-

free illustrations.

Finally, to elucidate the commonalities and differences in chopsticks and table manners between Japan and China,
the student created a third video, Z3/F¢"! HHDBEVS— TEYV-F3 @ HFEDHEVI /20T I See!
Dining Etiquette in Japan and China—Episode 3: About Chopsticks Etiquette in Japan and China” (translated by

the author, Ohsawa) (see Figure 12). In this video, the student demonstrates appropriate ways of using chopsticks

and a bow! in Japan and China.

=
CEAMEECET S |
SR ECERRESEH
ERETDP

JWELT WEVWRTEMDBVDT

Figure 10. Screen Capture from Student D’s YouTube Content #1

-

-
q J et afERTemcaha &if

Figure 11. Screen Capture from Student D’s YouTube Content #2
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Figure 12. Screen Capture from Student D’s YouTube Content #3

Profile Matrix for Each Student

The following tables outline the profile matrix for each student. As all dialogues between students and instructors
are conducted in Japanese, the language used in each profile matrix within the table will also be Japanese. The
English version translated by the author, Ohsawa, follows the Japanese version. Using ChatGPT, Student A
created an official permission letter in proper Japanese for filming at the sushi restaurant. This student also studied
the Japanese style of YouTube content creation by watching videos of Japanese YouTubers and then incorporating

similar techniques into the student’s own content for a Japanese audience (see Table 2 and 3).

Table 2. Student A’s Profile Matrix

Encouraging Second Language Learner’s

Autonomy by Using Al

Improving Second Language Communication

Skills of the Advanced Second Language

Learners through Video Production

Ed discussion  In class PPTs, Videos Ed discussion  In class PPTs, Videos
2024/02/03 2024/03/13 2024/04/10 2024/02/07 2024/03/13 2024/02/24
FIBATER  ChatGPTICE  CGHIEYILN BARAMUIOE BEARTOE  FIZESTHL
FICAICLTE  2&EEME BlenderzfE>T  TAZREZLEWHIC =FHLORFEN -S1A1E->TH
ENRB3EVAE Al BERBERR BHENCERN  RWYTYYE HEITEANS
LBEWELSISE FBRIET /R BTIOVTIVH Lol DEYIRIFE
BLTWaL\, RSCATNTIC BEANDD SUEERED  KELEDI(-
AIDERERLY MASOUIBELRE ENHYET, &L, WAVIZL 3 F 4
X &% EoLY ERpoNt, 20240219 2024004110 cznEgrBE
F3i54. B9 Corpsyy—g oo ROl BERLEST e nae
TEREWEND Thhe, FOBNE VABRZOR  SACORRE EELELT,
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Encouraging Second Language Learner’s

Autonomy by Using Al

Improving Second Language Communication

Skills of the Advanced Second Language

Learners through Video Production

Ed discussion In class PPTs, Videos Ed discussion In class PPTs, Videos
TWB7Y, ERAEBNAT EbEFHTE  BAAER  2024/03/03
. ) FOvIhER
AIBESTTY Leap Motion® ~ BLTESSZE  HEELRT>
IEXBZDIMREE
TIYVDXALRY fFEoTVtuberE  [CLET, o
=xsE
REEERR OBEEHIET  202402/19 HORRAS
! [fh ] TIhEE DEIBIIH B,
TWBH, = REMEIC = °
2024/04/10
2024/02/06 . M muscle] &L
BRRDT-VIC
EAaZiEIDD =T STERLACD
o Lo e =Yt S NP St
=HICERKAL DaVinci source] LWLV E
BOEEEFN
LADEET ResolveT/1X  BRCIHH]EHE T
. . ZENTES,
FARE=ABN FrvovlELE, YEHDhTWE
DY —-FOH T,
EBNWEY, ChatGPT 4.0T LWDTIH,
2024/02/19 IEBHEE X AEBATAT
EETRROEAEN ZHAZEOERX
—IVVOEGEER
id. FhDINw D . BETEELD
EDEZTAHDHE .
I3V RERE ([CHoT,
7 BNTEL, 2
IBEHICTT
YouTubet A
XUB-AVE-H
1V E&EES
KINL-E1K]
DIESFRLHED
DAV ZE

ATCVEIH, &

SBVNETD,

=t FOv 70T

P4 0I1-+%
ENEBIENT
Y
REZDEDIC

K@ o1,
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Table 3. Student A’s Profile Matrix (Translated by the author, Ohsawa)

Encouraging Second Language Learner’s

Autonomy by Using Al

Improving Second Language Communication

Skills of the Advanced Second Language

Learners through Video Production

Ed discussion  Inclass PPTs, Videos Ed discussion In class PPTs, Videos
2024/02/03 2024/03/13 2024/04/10 2024/02/07 2024/03/13 2024/02/24

Do not use Al Use ChatGPT By using the To make a Conversation At first, I’d
without 4.0tocreatean  CG production  video for a with a third planned to
thinking for acceptance software Japanese party in the make my own
yourself. letter. Blender to audience, we video provided  curry and rice
When Al recreate the need to good content. and eat it by
translates or shooting consciously Some grammar  myself, but
creates text, do location, we include special  and based on the
you check the were able to captions and pronunciation instructor’s
authenticity of determine sound effects. errors persisted.  feedback, |

the translation camera 2024/02/19 2024/04/10 decided to

or text positions and As my teacher  The class share it with
yourself? other details suggested, | presentation my friends.
Check the without having ~ will invite my activity itself, 2024/03/03
cultural to do location own friendsto  in Japanese, The caption is
authenticity of scouting. sample the helped me too long
Al-generated We used CG food. improve my horizontally,
content. character 2024/02/19 own Japanese.  which can be
2024/02/06 models and Is “Suji” used overwhelming
It is better to Leap Motion,a  much in the for the viewer’s
use tools other camera that sense of eye movement.
than Al to reads hand “source,” other 2024/04/10
check for movements, to  than the usual I learned
authenticity. create Vtuber-  definition of vocabulary
2024/02/19 like videos, “muscle”? related to the

I think the title which made ingredients and
of video 1 editing easier. cooking that
should be We used the was relevant to
“‘ American- editing the theme of
Indian- software the video.
Japanese’ DaVinci I have

Curry Resolve for improved my
Combination,” noise Japanese

to express my cancellation. language skills
background ChatGPT 4.0 in my research
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Encouraging Second Language Learner’s

Autonomy by Using Al

Improving Second Language Communication

Skills of the Advanced Second Language

Learners through Video Production

Ed discussion

In class

PPTs, Videos

Ed discussion

In class

PPTs, Videos

What do you
think?

allowed me to
check grammar
and vocabulary,
and it showed
me how to
write emails,
consent forms,
and so forth.
ChatGPT 4.0
proved
inadequate in
creating
YouTube
thumbnail
images, but it
did allow me to
write code for
caption design.
The editing
itself took a

long time.

to the point that
| can
understand

Japanese media

in Japanese.

Student B used ChatGPT to compose emails in suitable Japanese, taking into account the particular relationships

between the sender and recipients. In the video narrations, Student B replaced some older, more traditional

Japanese phrases and sentences with contemporary, easily understandable ones (see Table 4 and 5).

Table 4. Student B’s Profile Matrix

Encouraging Second Language Learner’s

Autonomy by Using Al

Improving Second Language Communication Skills

of the Advanced Second Language Learners through

Video Production

Ed discussion In class PPTs, Videos Ed discussion In class PPTs, Videos
2024/02/05 2024/03/13 2024/03/25 2024/02/07 2024/03/13 2024/02/19
BERERRTZ  TXAMEA LT SEOFL-V3  KEOSSBY. BEOARAEZ KIVTOTUD
BAEFEFTE AIVINTERZ YIEBAILYEL, S-TybEERE  ACEANYPT  PEXATHES
IHEREEX INTEBE BATPoIE  AEPARYIBD  (EKEIhTW (CEEAZ,
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Encouraging Second Language Learner’s

Autonomy by Using Al

Improving Second Language Communication Skills

of the Advanced Second Language Learners through

Video Production

Ed discussion In class PPTs, Videos Ed discussion In class PPTs, Videos
BRLT.BR M. TEHEOIAVT T, CALBKEE T 2024/02/24
o \ RSB0 E
SNEESEEAI CanvaTrP—A— (—BEMokr  EEoTWBALL  BHTCERLE T
_ \ BEICERHE
CMHSBILELE  YaveR, BLET, AN T BHD  ATUTREEE
e o [FEDEN,
SN EWITEE  BEALTEE HPMEESSD 5. BELOHRT ¢
2024/03/11
(F%3EE, EEEoMN TR INIE  TEELIAE \
e FxANEH L
2024/02/07 ChatGPT 4.0T —HERINEL MYVENBER .
e AlEE%EH,
FTAINERKS . .
EXEBRAIC L oY, HBBT, L
e AIEEOEES
NERRERA oo 2024/03/02
EZBIETHY
CHOTINT BUEEEES .
i “ 505- (B%
DY—FLEAS . AL LEEDE
PUNEARE
_ ) ) EHIE,
TATTOME AABECHREL
o FEOXYIYE
HERELET, o i, 3288
BENERLET e
Z0i%. A% . FEXFTIOIN
OyTORXGY#H JRE——
TATTIBIC e BRI AR e
“ R o REEIRLEN,
B DEST ZFEWMMART
%L\O
\ . WAL,
MZE LA TR L YHBYET, Pl
AINVEZDFH I
BRETLEE Y. BAALHL AREEF0
EAREET D pamEicma ) - s w0
BLET, L L E3LTHRITOT S
ATLED, . .
2024/03/02 _YREELEL AT CAIER
ChatGPTZfES - R BEhHz,
5ZEERINSGL
B A-LOEE 2024/03/25
” SHUSEALE
FEOXYYT
LADBIRELS )
NIERYEL Ao . \
IEPELE EEART
Y ERBALED
L Y TEEATE
0T, TETE
HPF,
ZA-NEZNT
FHEOBAZD

LEWELE, %
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Encouraging Second Language Learner’s

Autonomy by Using Al

Improving Second Language Communication Skills

of the Advanced Second Language Learners through

Video Production

Ed discussion In class PPTs, Videos Ed discussion In class PPTs, Videos

EOEIBRY. BENDE,

BHRRRInE 2024/04/10

RRLES, 65 AAEDRT,

EREDLVA-I HABTRIX

R EEBBENH
=

Table 5. Student B’s Profile Matrix (Translated by the author, Ohsawa)

Encouraging Second Language Learner’s

Autonomy by Using Al

Improving Second Language Communication

Skills of the Advanced Second Language Learners

through Video Production

Ed discussion  In class PPTs, Videos Ed discussion  In class PPTs, Videos
2024/02/05 2024/03/13 2024/03/25 2024/02/07 2024/03/13 2024/02/19
When Used text-to-  The video As the The videos The storyboard
translating speech Al quality was instructor said,  were presented  dialogue is
material, | first  software to enhanced by  it’s important to  in a way that difficult to
translate it in its automatically ~ my dubbing connect with was easy to understand
entirety, and generate all the narration  the target understand for ~ because of its
then I ask the audio. myself this audience. So, the layperson. archaic style.
Al only to Canva time, rather we should Because | 2024/02/24
“clean up” the  generated than relying consider how to  created the Do not use
translation. animations. on Al. deliver our script myself,a  “Dear Sir or
2024/02/07 Automatically expertise to partof videol  Madam” in
First, | read the  created audiences with  switched emails to

opinions
generated by
Al and verify
the originality
of the ideas by
researching
other sites.
Then, even
when the idea

is original, Al

subtitles from
the audio.
Used
ChatGPT 4.0
to translate
older
expressions
into more
modern text.
The AI’s

certain amounts
of knowledge.
2024/03/02

At first, | just
wanted to
present my
research in
Japanese, but |
faced too many

complications,

between polite
and casual

language.

students in the
same position as
me.

2024/03/11
Used text-to-
speech Al voice.
Distinguished
the characters
(male and

female) by
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Encouraging Second Language Learner’s

Autonomy by Using Al

Improving Second Language Communication

Skills of the Advanced Second Language Learners

through Video Production

Ed discussion  Inclass PPTs, Videos Ed discussion In class PPTs, Videos
compares it voice quality and I had changing the
with the and inflection difficulty tone of the Al
content it felt unnatural. deciding what voice.

created and Automatically exactly | The subtitle
corrects only generated wanted to breaks were

the mistakes.
2024/03/02
Using
ChatGPT, |
wrote an email
that was overly
polite because |
didn’t clearly
explain to the
Al the
relationship
between myself
and the
recipient.
When, as the
instructor
suggested, |
presented the
specific
situation to the
Al, | generated
amore
appropriate

email.

subtitles bring
numerous
unnatural
limitations.
Al misreads
kanji
characters
without

assistance.

convey. After
all, I have to
explain clearly
from the
beginning why
the theme of
travel is
important to
Japanese

people.

unnatural.

The
unnaturalness of
the Al voice
remains.

I noted
inaccuracies in
the notation of
Japanese Kanji
characters and in
the reading of
those characters.
2024/03/25

The way the
subtitles are
parsed is natural
and easy to read,
compared to
video 1.

The Japanese
subtitles need to
be corrected.
2024/04/10
Improved
knowledge of
Japanese Kanji
and ability to
write long
sentences in

Japanese.
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Student C asked about ChatGPT’s recommended topical sequence. Student C struggled to select the appropriate
honorifics in various contexts but gradually improved in their understanding of Japanese word choices related to

a specific situation (see Table 6 and 7).

Table 6. Student C’s Profile Matrix

Encouraging Second Language Learner’s

Autonomy by Using Al

Improving Second Language Communication

Skills of the Advanced Second Language Learners

through Video Production

Ed discussion In class PPTs, Videos Ed discussion In class PPTs, Videos
2024/02/12 2024/03/13 2024/03/10 2024/03/11
AllSEREE  ANZETREYY HATCIETEEE HIHNTEE
FIvILTESLDY OHR. EE%E [CHRZOVFADERT PHAREE
BARCE. D BWi. EFAXEANDEZD FORETCA
BIE2TENER ATV ESE TIh A-IBAIC ERELEAHLH
JUTRTHZD  BEW5L<E 2070 %o
F19993, GHNIA LI 2024/03/13 2024/03/26
BEEERERAEUE HYIT7IVEE
RADRIC R AYHLTERED =
\ AEWVEREANS HLUohE
SEWENAS  TROE, . 7
o | =
Clhgry 202404710 nr, EYLIEDS,
ChatGPTIZ{>H] £5DULTEEZEDLN  XEyiEZ
793,
. EVEEEZENT WETFTHYI7I BT 8290
BRA M ER
‘ A=Yk, BhiE CELTERL, BEDEI3
B A . FNE ”
i} L AARLEEREN 2024/04/10 3. BREE
RUEDEAIR N
L ARANRIEEEE
‘ T, RIRIYICIR B AEEEST
LEQEEARTH o . .
. L | FraternityZs& .
2 HTZ3t0h WCBREIF
° EEINEEL0E
nEags  EREE 8 BLBENNT
2/C = S = _
7 WI-FOFHEA%ETO NBORS(
2l AlE{E-T B e
YT TRR,
rENTHEL B3
T ° KRS UEEEED
T-NOHRIZFAN -
4 BN IREAT,
FEFARNTHE
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Encouraging Second Language Learner’s

Autonomy by Using Al

Improving Second Language Communication

Skills of the Advanced Second Language Learners

through Video Production

Ed discussion In class PPTs, Videos Ed discussion In class PPTs, Videos
NorlEREN S (HKEDREHY)

30 FIvILT

Hbo

Table 7. Student C’s Profile Matrix (Translated by the author, Ohsawa)

Encouraging Second Language Learner’s Improving Second Language Communication

Autonomy by Using Al Skills of the Advanced Second Language Learners
through Video Production

Ed discussion  Inclass PPTs, Videos Ed discussion  In class PPTs, Videos

2024/02/12 2024/03/13 2024/03/10 2024/03/11

When I ask Al | asked the Al In Japan, it is There are some

to check what topics to important to inaccuracies in

grammar, | talk about in include address  katakana

ensure thatitis  the video, and and fax number  English and

my own script.  in what order. as part of email  Japanese Kanji

If | need to | asked the Al signature. characters.

translate, | will  for title 2024/03/13 2024/03/26

compare my suggestions, but I could adjust The visuals

translation with it generated the screen clearly convey

that of the Al unrelated, layout and casualness.

When unusable titles. include the Culturally, I am

translation is 2024/04/10 information | concerned that

needed, I will | asked want to convey. at the first

compare my ChatGPT for a I could have greeting, your

translation with  proposal, reduced the friend is sitting

the AI’s. consent form level of properly, and

If I use Al | format, and politeness and only you are

will clearly video title spoken more sitting cross-

state that | did.  suggestions that casually. legged.

Check whether | could adapt. 2024/04/10

Al suggested With the

themes that | Japanese

have not yet audience in

researched. mind, |
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Encouraging Second Language Learner’s Improving Second Language Communication

Autonomy by Using Al Skills of the Advanced Second Language Learners
through Video Production
Ed discussion  Inclass PPTs, Videos Ed discussion  In class PPTs, Videos
captioned

explanations of
words
unfamiliar to
Japanese, such
as “fraternity.”
With guidance
from the
instructor, |
learned how to
use honorifics
appropriate to

the situation.

Student D used ChatGPT to write email requests for interviews in proper Japanese format. Furthermore, the
student added definitions to some terms in their videos that Japanese viewers might not be familiar with, in order

to render the video content easier for Japanese audiences to understand (see Table 8 and 9).

Table 8. Student D’s Profile Matrix

Encouraging Second Language Learner’s Improving Second Language Communication
Autonomy by Using Al Skills of the Advanced Second Language
Learners through Video Production
Ed discussion In class PPTs, Videos Ed discussion In class PPTs, Videos
2024/02/05 2024/03/13 2024/03/12 2024/03/13 2024/03/12
ERAINES  EUKEEA-L  VRChat BMorRe  HPIAE Gt
IREHRDEE  EAITHERN. ZoomDE &R, Rio BITE) (DL
HRELTNS FL-vavaR  TNI-%EF> FEEE. BE TOVTTER
hs ZAICFIVY, THEHREER EEZINZN  EMATLWTHD
2024/02/12 BIESHET, BLTW\3, [CHAZE UPFL,
8o Es - - . N
FREFEET BOJtNH  BARBEFO
BEEZRZDN -
ANTB0EEF 3. Znz  RETHIERER
FELLWPAATEE . N
S Enth ok, K BILEUE  ANB5.
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Encouraging Second Language Learner’s

Autonomy by Using Al

Improving Second Language Communication

Skills of the Advanced Second Language

Learners through Video Production

Ed discussion In class PPTs, Videos Ed discussion In class PPTs, Videos
BRI AITE  ([$E8h4E A Wl 2024008125
"BIEEEIR] BERELLL, %o rEEDOn
ohfigsyxg.  2024/04/10 AARANCETE
AllC&ZBE)F SfIEESRD
BEETEINE BOTHEBRRL
OYINBLEN o
RIEHET, &R HAETRICR
B2 TEIETS M IBV B
BEN BT, IETE3LIAME
EIELT,
2024/04/10
BHTHL-Y3
VERELHE
L RZAMGED
EEMA. T3

RETHAE, B
REBETREICEE
IHRE Lol
ERARAEA )L
PEGES. AR
DYERLICKYH

ARFEEOIZIIZY
—YaAVEENRE

t L&,
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Table 9. Student D’s Profile Matrix (Translated by the author, Ohsawa)

Encouraging Second Language Learner’s Improving Second Language Communication

Autonomy by Using Al Skills of the Advanced Second Language

Learners through Video Production

Ed discussion  Inclass PPTs, Videos Ed discussion  In class PPTs, Videos
2024/02/05 2024/03/13 2024/03/12 2024/03/13 2024/03/12
Has the Al- Al generated I’ve used The interview  The caption
provided the interview VRChat and appointment annotates
information request email. Zoom and filming terms for
been fact- Al checked and  backgrounds went well. clarity.
checked? corrected the and avatars to Each Chinese  Some
2024/02/12 narration represent the and English inaccuracies
Al photos and scripts. world of the speaker has are present in
videos may be  Inputting video. their own the notation of
used when itis  subtitles Japanese Japanese
difficult or manually pronunciation  Kanji
impossible for ~ proved time- quirks that characters.
me to take consuming. can be 2024/03/25
appropriate Next time, | corrected for ~ The content

original

images.

want to use the
automatic
generation
function.
2024/04/10
The automatic
subtitling
function by Al
was inaccurate,

in terms of

sentence breaks

and other
grammatical
aspects.
Eventually, |
corrected them

myself.

better

pronunciation.

itself is
interesting to
Japanese
audiences.
Please correct
what you
notice and
what can be
corrected
regarding the
Japanese
language.
2024/04/10

| recorded my
own narration
many times
and used the
best version or
refined it with
editing. It was

an exercise in

453



Takeda-Kolb & Ohsawa

Encouraging Second Language Learner’s Improving Second Language Communication
Autonomy by Using Al Skills of the Advanced Second Language

Learners through Video Production

Ed discussion In class PPTs, Videos Ed discussion In class PPTs, Videos

speaking
Japanese
fluently.

I also
improved my
Japanese
communicatio
n skills and
other skills
through
writing
interview
request
emails,
consent forms,

and scripts.

Conclusions and Implications for Future Study

The results clearly suggest that students progressively learned practical Japanese through the process of producing
YouTube videos. The use of Al, not only for Japanese language correction but also for visual elements and
brainstorming ideas, proved beneficial in small class settings. Students also developed in their ability to critically
assess Al suggestions based on their own inquiries and feedback from presentations and peers. The final
confirmation of whether Al suggestions were accurate, contextually appropriate, or suitable for the nuanced
speech styles of various Japanese contexts, however, required the assistance of instructors. Therefore, while Al
can serve as a substantial support tool in second language learning and be used for autonomous learning, instructor
guidance, and advice continue to be essential for final judgments on unfamiliar experiences or unknown

knowledge.

From the perspective of Al use, we observed an overreliance on Al-generated Japanese subtitles among students.
There was also a noticeable increase in students using Al suggestions directly, without personal revision. The
ability to generate optimal prompts appeared to correlate with communication skills, as students who failed to
verify their work independently and did not engage thoughtfully in dialogue with others produced not only
incorrect Japanese but also inappropriate copyright declarations, which required last-minute corrections prompted
by instructors. This was proportional to the instances in which students failed to provide adequate prompts to Al,

highlighting the importance of delicate communication, and thus the significance of prompt engineering.
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Regarding the video production process, one student excessively used an Al narration app instead of recording
their own voice, which hindered their improvement in spoken Japanese proficiency. The practice of speaking
through video production could not be effectively used, suggesting that future restrictions on the use of Al

narration apps may be needed.

Through video production, however, students deepened their understanding of Japanese culture and adjusted their
filming techniques to match the preferences of their target audience. This ability to adjust nonverbal
communication skills suggests that, as with traditional language skills, they should be valued and assessed
similarly in the future. Going forward, this study intends to analyze reflection reports generated through students’
YouTube productions to explore the insights learners have gained through this research and the ways they plan to
apply Al for autonomous language learning in the future.
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